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Abstract: The purpose of this research is to improve the level of 

creativity and student learning outcomes of Islamic education. 

This study uses classroom action research to see the success of 

Team Assisted Individualization learning in increasing the 

creativity and learning outcomes of students in Islamic education 

in class VII (Junior High School) Wittayasansuksa School 

Songkhla Thailand. The research results can be seen from the 

increase in percentage, in the first cycle, the average student 

learning creativity is at a score of 42.50%, included in the 

(creative) category, while in the second cycle, the average 

student learning creativity has increased to reach a score of 

47.50. % category (creative) and 30% category (very creative). 

Student learning outcomes have also increased. This can be seen 

from the percentage increase, in the first cycle, the average 

student learning outcomes were at a score of 25% (good) 

category, while in the second cycle, the average student learning 

outcomes experienced an increase in achieving a score by 60% 

category (good) and 25% category (Very Good). 

 

Keywords: Student Creativity, Learning Outcomes, Individualized 
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Introduction 

Problems in the learning process in school education are 
commonplace in the current era. As times progress, the demand for 
success in the learning process increases to give birth to someone who 
can be useful for himself, the environment, the nation and religion 
(Ridlwan, M., & Asrori, 2022). Problems in the learning process come 
from several aspects of education, especially teacher problems. The 
teacher holds a very central role in the whole learning process (Gui et 
al., 2020). Teachers must realize appropriate teaching behaviour so 
that effective learning behaviour occurs in students (Asrori, 
2019);(Ikhwan et al., 2019). In addition, teachers are expected to be 
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able to create learning interactions so that students can realize the 
quality of their learning behaviour effectively (Geier, 2022) and can 
create conducive learning situations so that creativity and student 
learning outcomes are at an optimal level (Tatto, 2021). 

If students have high creativity in learning activities, then these 
students will have greater curiosity to understand all the problems that 
exist in the lesson (Karwowski et al., 2020) students tend to diligently 
seek information in studying broadly and deeply. Students will act 
creatively to deal with good and correct lesson assignments (Asrori, 
2020). While learning outcomes are teaching and learning process that 
is a change in behaviour in students who learn behaviour (Erikson & 
Erikson, 2019) as a result of learning in a broad sense covering the 
fields of cognitive, affective, and psychomotor (Hidayat, 2020). To get 
creativity and optimal learning outcomes much influenced by the 
relationship between teachers and students (Dewi & Alam, 2021). 
Teachers are required to improve the quality of student learning 
through learning activities that can produce independent individuals, 
effective students, and productive students (Kulenovic, 2018). The 
teacher is important in creating the best possible learning atmosphere 
(Frenzel et al., 2009). 

Students learning conditions at (Junior High School) 
Wittayasansuksa School Songkhla Thailand class VII only record and 
memorize what the teacher says in front of the class, and the teacher 
uses more conventional methods in the learning process. Therefore, 
the creativity and average score of class VII Islamic Education student 
learning outcomes are still low. Based on the problems above, it is 
necessary to look for innovative learning solutions that can increase 
creative attitudes and can facilitate the development of student's 
abilities optimally, which will lead to increased learning outcomes 
(Ikhwan & Jailani, 2014);(Asrafzani et al., 2022). One of the efforts 
made is by applying appropriate learning methods such as Team 
Assisted Individualization learning. Robert E. Slavin developed Team 
Assisted Individualization learning modelling. Team Assisted 
Individualization learning is a method that combines cooperative 
learning with individual teaching. The basis of this method is to adapt 
teaching to individual differences related to students' abilities and 
achievements (Slavin, 2005). Steps for Implementing Team-Assisted 
Individualization Learning have eight stages of its implementation 
(Wiley & Guerrero, 2023). 
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Table 1. Stages of team assisted individualization learning 

Team Assisted 
Individualization 

Stages 

Teams Formation of groups where students are divided 
into small groups consisting of 4-5 students. 

Placement test The procedure for forming groups is based on 
the set pre-test and is ranked based on the score 
obtained. 

Teaching Group The handouts were distributed, and the teacher 
briefly explained the subject matter to be 
discussed at the meeting. 

Student Creative Students individually learn the material in the 
handout and work on the questions. 

Team Study Students discuss the material and correct 
answers with a group of friends. 

Whole-Class 
Units 

1) Group representatives come forward to 
present the results of group work. 2) Other 
groups respond to questions. 3) Evaluation of 
the results of the discussion and refinement of 
student answers by the teacher. 

Facts test Implementation of the final test and students 
work on it individually. 

Team scores and 
team recognition 

Announcement of scores for each group and 
determining and awarding super, great, and good 
groups. 

In overcoming the problem of low creativity and student 
learning outcomes in Islamic education in class VII (Junior High 
School) Wittayasansuksa School Songkhla Thailand applies Team 
Assisted Individualization learning. 

 

Method 

The type of research carried out is “Classroom Action Research”. 
This research is collaborative (Asrori & Rusman, 2020), where 
researchers and teachers of Islamic Education at (Junior High School) 
Wittayasansuksa School Songkhla Thailand collaborate to improve 
and improve the learning process in the classroom where the research 
takes place. This research was conducted at the Wittayasansuksa 
School Songkhla Thailand and was carried out in the odd semester of 
the 2022/2023 school year. The subjects of this study were students of 
class VII (Junior High School) Wittayasansuksa School Songkhla 
Thailand, with a total of 40 students (20 female students and 20 male 
students). 
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This research was conducted in two cycles, each with four stages. 
If the expected results have not been achieved in the second cycle in 
accordance with the success criteria of the research, then the research 
can be continued in the next cycle. Each cycle consists of 2 meetings 
and 1 final cycle test. In 2 meetings, each meeting has a time 
allocation of 2 x 45 minutes. 

In this study, the data collection method was a quantitative 
descriptive method using data collection instruments in the form of 
tests and observations (Asrori & Rusman, 2020). The test method is a 
way of obtaining data in the form of a task that must be done by a 
person or group of people being tested (Mahendran et al., 2022). The 
tests in this study were used to measure students' Islamic education 
learning outcomes by applying the Team Assisted Individualization 
model in the form of items according to the subject matter given. The 
observation method is a way of obtaining data by observing and 
recording systematically a particular object (Ciesielska et al., 2017). 

The observation method in this study was used to measure 
student learning creativity. After the research data was collected, then 
data analysis was carried out. Data were analyzed using quantitative 
descriptive analysis. This quantitative descriptive analysis method is 
used to determine Islamic education's high and low levels of creativity 
and learning outcomes. Analysis of the value of creativity and 
individual learning outcomes using the following formula: 

                  F 
N =               x100%............ (1) 

           G 

Information: 

F = Final score 

G= Gain Score 

M= Max Score 

Creativity data and classical learning outcomes (fX) were analyzed 
by adding up all of the individual student creativity scores. To 
determine the average/mean value, use the following formula: 

       fX 

M=             ………………. (2) 

        N 
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Information: 

M       = Mean 

     fX = Total student scores 

N       = Total students 

Then to determine the percentage value of creativity and student 
learning outcomes using the following formula: 

                  M 
M (%) =               x100%............ (3) 

                NMI 

Information: 

M (%)  = Percent average 

M   = Score average 

NMI  = Ideal maximum value 

After obtaining the percentage, then for student learning 
outcomes must determine the percentage of learning completeness 
using the following formula: 

             n  62 

KB (%) =                   100%................ (4) 

                      N 

Information: 

KB (%) = Percent learning completeness 

 n      = Total student score 

N         = Total individual 

The level of success regarding creativity and learning outcomes of 
Islamic Education can be determined by comparing M (%) or the 
average per cent to the PAP scale of five with the criteria presented in 
Table 1 Guidelines for Conversion of PAP Scale Five concerning 
Levels of Creativity and Learning Outcomes of Islamic education 
(Farhan et al., 2021). 
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Table 2. Guidelines for converting PAP scale five on levels 
creativity and learning outcomes in Islamic education 

Percentage Learning Outcomes Category Creativity Category 
90 – 100 Very high Very creative 
76 – 89 High Creative 
62 – 75 Medium Moderately creative 
40 – 61 Low Less creative 
0 – 39 Very low Very less creative 

 

Result and Discussion 

The first reflection was done by observing and testing in class VII 
(Junior High School) Wittayasansuksa School Songkhla Thailand to 
determine student learning outcomes in Islamic education. Students 
only record and memorize what the teacher conveys in front of the 
class during the learning process. Because of this, the average value of 
class VII learning outcomes in Islamic education is still below the 
minimum completeness criteria, which obtained a score of 60.87, 
while judging from the percentage of students' minimum 
completeness criteria that have been determined class VII (Junior 
High School) Wittayasansuksa School Songkhla Thailand 62 out of a 
total of 40 students, 25 (62.5%) people are still below the minimum 
completeness criteria and 15 students (37.5%) complete. In this study, 
two data types were collected: student learning creativity and student 
learning outcomes data in Islamic education subjects. Data on student 
learning creativity is collected for face-to-face learning during the 
implementation of the cycle. In contrast, data for student learning 
outcomes is collected at the end of each cycle. The data that has been 
collected is analyzed according to a predetermined data analysis 
technique. 

Based on the results of observations, it was found that only a few 
students (less than 50%) looked creative in learning activities. In more 
detail regarding the initial reflections on the results and creativity of 
learning Islamic education students are presented in Table 3: 

Table 3. Frequency of student creativity evaluation data 

No. Value (x) Frequency (f) Fx 
1. 50 21 1050 
2. 60 14 840 
3. 70 5 350 
   fX  2240 
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From the value of creativity, it can be seen that the average value 
of student creativity is 56.00. From these data, it can be seen that the 
percentage of students learning creativity in classical Islamic education 
is 56%. The percentage of the average value of learning creativity in 
Islamic education, if converted into a five-scale PAP in Table 3.6, 
which is in the range of 40% -61%, is included in the less category 
looking at the value of the creativity of students in Islamic education 
at the initial reflection, it is known that the level of completeness 
achieved by students is 0%, with 47.50% being in the sufficient 
category, and 52.50% in the less category. The frequency of learning 
outcomes evaluation data is presented in Table 4: 

Table 4. Frequency of learning outcome evaluation data 

No. Value (x) Frequency (f) Fx 
1. 55 24 1320 
2. 60 1 60 
3. 65 7 455 
4 75 8 600 

   fX  2435 

From the learning outcomes above, it can be seen that the 
average student learning outcome in Islamic education is 60.87. These 
data show that the percentage of student learning outcomes in 
classical Islamic education is 60.87%. The data belongs to the “Less 
Category” because it lies in the range between 40%- 61%. After 
knowing the percentage of student learning outcomes in classical 
Islamic education, it can be seen that student learning completeness is 
37.5%. That is, most students have not reached the minimum 
completeness criteria; looking at the scores of student learning 
outcomes in Islamic education at the initial reflection, it is known that 
the level of completeness achieved by students is 37.5%, with 60.0% 
being in the less category, 40.0% in the sufficient category, so it is not 
under the predetermined research completeness criteria, that 
classically students are in a good category at least 75%. 

Based on these results, the learning outcomes of class VII 
(Junior High School) Wittayasansuksa School Songkhla Thailand, 
Islamic education students in semester one, really need to be 
improved according to predetermined research success criteria. The 
cycle I was learning process was carried out in 3 meetings consisting of 
2 meetings for implementing actions and meetings for carrying out 
tests. Based on the observations made to measure the learning 
creativity of Islamic education students during two meetings using 
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observation instruments that have been implemented, the results of 
observing student creativity can be summarized in Table 5: 

 

Table 5. Frequency of student creativity evaluation data 

No. Value (x) Frequency (f) Fx 
1. 60 17 1020 
2. 70 6 420 
3. 80 17 1360 
   fX  2800 

From the value of creativity above, it can be seen that the 
average value of student creativity is 70.00. From these data, it can be 
seen that the percentage of creativity of students in classical Islamic 
education is 70.00%. The percentage of the average value of the 
creativity of Islamic Education students, if converted into a five-scale 
PAP in Table 3.6, which is in the range of 62%-75%, is included in 
the sufficient category. By looking at the value of student creativity in 
cycle I, it is known that the level of completeness achieved by students 
is 42.50%, with 57.00% being in the sufficient category and 42.50% 
in the good category, so it is not under the research completeness 
criteria It has been determined that classically students are in a good 
category at least 75%. Thus, this research was declared incomplete 
from the acquisition of student creativity in cycle one. At the end of 
the cycle, after carrying out the learning process, an evaluation is held 
to determine student learning outcomes for the learning that has been 
implemented. The frequency of learning outcomes evaluation data can 
be seen in Table 6: 

Table 6. Frequency of learning outcomes evaluation data 

No. Value (x) Frequency (f) Fx 
1. 55 4 220 
2. 60 10 600 
3. 70 6 420 
4. 75 10 750 

5. 80 10 800 

   fX  2790 

From the learning outcomes above, it can be seen that the 
average student learning outcome in Islamic education is 69.75. These 
data show that the percentage of student learning outcomes in 
classical Islamic Education is 69.75%. The data is classified as quite 
good because it lies in the range of scores between 62% -75%. After 
knowing the percentage of student learning outcomes in classical 
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Islamic education, it can be seen that student learning completeness is 
68.25%. 

Looking at the scores of student learning outcomes in Islamic 
education in cycle I, it is known that the level of mastery achieved by 
students is 68.25%, with 35.0% being in the less category, 40.0% in 
the sufficient category, and 25.0 % is in a good category, so it isn’t 
under the predetermined research completeness criteria, that 
classically students are in a good category at least 75%. Thus, this 
research was declared incomplete from acquiring student learning 
outcomes in Islamic education in cycle one. Thus this research must 
be continued in cycle II. 

At the implementation stage of cycle II, students are invited to 
be more serious in the learning process. In terms of the learning 
approach, cycle II still used the same approach as cycle I, but the 
difference was in the media used in the learning process. Cycle II 
observations were carried out to reassess student learning creativity. 
The frequency of student creativity evaluation data is presented in 
Table 7. 

Table 7. Frequency of student creativity evaluation data 

No. Value (x) Frequency (f) Fx 
1. 70 9 490 
2. 80 19 1520 
3. 90 12 1080 
   fX  3320 

From the value of creativity above, it can be seen that the 
average value of student creativity is 83.00. From these data, it can be 
seen that the percentage of students learning creativity in classical 
Islamic education is 83.00%. The percentage of the average value of 
student creativity, if converted into a PAP scale of five, which is in the 
range of 76% -89%, is included in the good category. Looking at the 
value of student creativity in Islamic education lessons cycle II, it is 
known that the level of completeness achieved by students is 77.50%, 
with 22.50% in the sufficient category, 47.50% in the good category, 
and 30.00% in the very good category, so that according to the 
predetermined research completeness criteria, classically students are 
in a good category at least 75%. Thus, this research was declared 
complete from the acquisition of student learning creativity in Islamic 
education lessons cycle II. 

After giving an evaluation in cycle II, in the form of a test to 40 
class VII students to find out the learning outcomes of students in 



Improving Creativity and Learning Outcomes... – Abbas lumbilsa, et al.   208 

DOI: https://doi.org/10.54956/edukasi.v11i2.371 

Islamic education lessons have been carried out. The frequency of 
student learning outcomes evaluation data can be seen in Table 8. 

Table 8. Frequency of learning outcomes evaluation data 

No. Value (x) Frequency (f) Fx 
1. 70 5 350 
2. 75 1 75 
3. 80 4 320 
4. 85 20 1700 

5. 90 7 630 

6. 95 3 285 

   fX  3360 

From the learning outcomes above, it can be seen that the 
average student learning outcome in Islamic education is 84.00. From 
these data, it can be seen that the percentage of student learning 
outcomes in classical Islamic education is 84.00%. The data belongs to 
the good category because it lies in the range of scores between 76% -
89%. After knowing the percentage of student learning outcomes in 
classical Islamic education, it can be seen that student learning 
completeness is 100%. 

Looking at the scores of student learning outcomes in Islamic 
Education lessons cycle II, it is known that the level of completeness 
achieved by students is 100%, with 15.00% being in the sufficient 
category, 60.00% being in a good category, and 25.00% being in a 
good category. Very good category, so according to the predetermined 
research completeness criteria, classically students are in a good 
category at least 75%. Thus, this research was declared complete from 
the acquisition of student learning outcomes in Islamic Education 
cycle II. To make it easier to find out the increase in data about 
creativity and student learning outcomes from pre-cycle, cycle I to cycle 
II, a summary of the research results is summarized in Table 9 and 
Table 10. 

Table 9. Summary of pre-cycle student creativity 

Stages Less 
creative 

Moderately 
creative 

Creative Very 
creative 

Pre-Cycle 52,50% 47,50%   

Cycle I  57,50% 42,50%  

Cycle II  22,50% 47,50% 30% 

Table 10. Summary of Pre-Cycle Learning Outcomes 

Stages Less 
creative 

Moderately 
creative 

Creative Very 
creative 
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Pre-Cycle 60% 40%   

Cycle I 35% 40% 25%  

Cycle II  15% 60% 25% 

The results showed that the application of the Team Assisted 
Individualization learning model increased students' creativity at the 
Wittayasansuksa School Songkhla Thailand odd semester of Islamic 
Education (SMP). The increase in the percentage of learning creativity 
in the first cycle was 57.50% (moderately creative) and 42.50% 
(creative). Implementation of the design in cycle II which is a remedial 
action in cycle I provides a significant increase in results. From the 
results of observations and tests in cycle II, it is known that students 
learning creativity in Islamic education are 22.50% (moderately 
creative), 47.50% (creative) and 30% (very creative). So research with 
the Team Assisted Individualization learning model can "increase 
student learning creativity". This research is supported by Lewinarsi B 
Samosir which states that the TAI (Team Assisted Individualization) 
type of cooperative learning model can increase student creativity 
(Samosir, 2013). 

The results of the increase can be seen from Figure 1 on the 
increase in creativity: 

 

Figure 1. Creativity 

The results showed that applying the Team Assisted 
Individualization learning model could improve student learning 
outcomes at the Wittayasansuksa School Songkhla Thailand odd 
semester of Islamic Religious Education. Increasing the percentage of 
learning outcomes in the first cycle of student learning outcomes by 
35% (low), 40% (medium) and 25% (high). Implementation of the 
design in cycle II which is a remedial action in cycle I provides a 
significant increase in results. From the results of observations and 
tests in cycle II it is known that student learning outcomes in Islamic 
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education are 15% (medium), 60% (high) and 25% (very high). So 
research with the Team Assisted Individualization learning model can 
"improve student learning outcomes". In this study the same as 
research carried out by Muhammad Haris Mustofa and istiqomah, 
using the Team Assisted Individualization (TAI) learning model can 
actually improve learning outcomes because this learning is interesting 
for students (Mustofa & Istiqomah, 2018). 

The results of the increase can be seen from Figure 2 on the 
increase in learning outcomes: 

 

Figure 2. learning Outcomes 

Based on the creativity and learning outcomes of students who 
continue to increase starting from initial reflections to research cycle 
II, this proves that the application of the Team Assisted 
Individualization learning model in Islamic education lessons has 
succeeded in increasing the creativity and learning outcomes of 
students in class VII at (Junior High School) Wittayasansuksa School 
Songkhla Thailand. This is because the Team Assisted 
Individualization Learning Model in its teaching prioritizes student 
creativity rather than the teacher, and also learning is arranged 
systematically according to predetermined cycles. During the learning 
process, the teacher supervises and guides as necessary to students in 
solving problems and doing assignments in their respective groups. 
Students' creative participation aims to involve more students in 
examining and understanding the problem to be solved. Therefore, 
applying the Team Assisted Individualization model can increase 
Islamic education students' creativity and learning outcomes at (Junior 
High School) Wittayasansuksa School Songkhla Thailand. 
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The application of the Team Assisted Individualization learning 
model can increase student learning creativity in Islamic education 
lessons. This can be seen from the increase in percentage, in cycle I 
the average student learning creativity was at a score of 42.50% which 
was in the creative category, while in cycle II the average student 
learning creativity experienced an increase reaching a score of 47.50% 
which also are in the creative category and 30% are in the very creative 
category so that they have reached the set target. The application of 
the Team Assisted Individualization learning model can improve 
student learning outcomes in Islamic education lessons. This can be 
seen from the increase in percentage, in cycle I the average student 
learning outcomes were at a score of 25% which was in the good 
category, while in cycle II the average student learning outcomes 
experienced an increase reaching a score of 60% which was in the 
good category. and 25% in the Very good category so that it has 
reached the set target. 
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